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TERMS LSED

Assesemeant: The process of systematic gathering, classifying and applying informaticn aimed

at determining the effectiveness and adequacy of a process or structure to a defined purpose.
A technically designed process to assess student learning outcomes, improving student

learning and develcpment, and increasing learning effectiveness.

Accountability: description of the organization's performance n front of sccisty and

stakehclders.

Accraditation: The process by which a governmental or private organization assesses the

quality of a higher educational institution or educaticnal programmes and a recognition status

ar a certificate allowing the activity, a license, s granted.

Best Practice: 4 method or an innovative process invalving a set of reascnable processes

that improve the performance of a university or educational programme and 1s reccenized as

the best by partner organizations.

Credits: A credit 15 an agreed upon quantified means of espressesing the level of learning

based on learning outcaomes and their associated workloads.

Definitions of guality: depending cn the approach and the purpose of use, guality as

excellence, gquality as compliance with a defined purpose, quality as improvement, etc.

European guality assurance standards and guidelines: Developed by the Eurapean Quality

Assurance Association (EMGQ4) and published in 2003, A docurnent adopted at the Bergen

Surmit, which includes Eurcpean standards and guidelines for internal and external quality

assurance and European quality assurance agencies.

Educational criteria: Checkpcints determining the achievement of certain goals and/or

standards.

Educational standards: are statements of educational requirernents that indicate the degree

af campliance with each criterion and the conditicns necessary for an unkiased assessment.

Educational cutcame: the result of the implementation of an educational programme oF any

institutional goal.

Internal guality assurance systam: 4 structured and documented management system that

describes and implements the university's quality assurance policy, tasks and principles,

organizational powers and responsibilities.

Mational Qualifications Framework (NGF}: unit providing recognition of learning cutcomes

and abilities at the national level.

Professional educational programs: the main compenent of higher education, which

includes all the processes performed in a certain field: organization of education,

management, study, research.



Quality of aducation: is a multi dimensional, multi level and dynamic concept that relates to
the institutional mission and gocals, as well as specific standards within the given system,
university, programme.

Quality assurance: is an angoing process of assessing, monitoring, ensuring, maintaining
and improving the quality of a university or educational programme.

Quality audit: quality assessment process, through which the competent esternal body
ensures [verifies) the existence of the 04 procedures of the educational programme ar the
eeneral quality assurance procedures of the entire educational system. their adequacy to the
defined goals and their actual implementation.

Quality improvement: a continuous process of quality improvement managed by quality
planning and quality monitaring.

Quality assesement (quality examination): process of external evaluation [study,
measurement, evaluation) of the quality of the university and educational proerams.

Quality management: a combination of regularly implemented activities at the university or
educational system level to ensure the quality of higher education with an emphasis on quality
iImprovement.

Quality culturea: a systern of mutually acceptable and integrated principles of quality, which is
characteristic of the university's management system.

Quality planning: activities that define problems and requirements for the application of
individual elements of the quality system.

Quality control: quality review process aimed at internal or external measurement of the
quality of @ unversity or educational programme.

Quality policy: Ceneral intentions and directicns in the QA4 arena, which are officially
presented by the university management.

Self-Aszessmant: A systernatic assessment of the educational institution to check the current
situation and 1dentify needs.

Seli-Assessmant Report: A document subject to a OJA agency as the result of teir self

assessment.



ABBREYIATIONS
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FOREWORD

Quality higher education has a special role in the development processes of econcmic,
scientific, social and universal values of any country. For the evaluation of the effectiveness of the
educational activities of modern universities, it is important not cnly to plan and implement the
educational process, but also to evaluate the educational outcomes formed as a result of the
irmplementation of educational programs, the possibilities of employment of graduates and being
in demand in the labor market, which should be the main criteria for evaluating educational
results. Based on the creation of the European Higher Education Area, as well as in the RA Law
an "Higher and Most Graduate Professional Education”, particular attention is given to ensure the
quality of educaticn. Quality assurance is the responsibility of every higher education institution,
which can be implemented cnly through an effective internal systermm of quality assurance.
Emphasizing the quality of higher educaticn also pursues goals of comparability and recognition
af diplernas as well as gualification degrees, reccenition of the advantages of European
education, increasing credibility and competitiveness,

Quality assurance is an important tool for educational activity of the university, which

euarantees not only satisfaction of society's demands and needs, but also the university's
independance and self adrinistration.

The University's mission

The University of Traditional Medicine 15 a leading medical higher education institution, the
activitly of which 15 aimed at training new guality doctors who are brilliant for national
intermaticnal labor market in the field of medical education, medicing and healthcare, highly
moral, who are alsc aware of their role in the dector patient relationship and wha will be able to
integrate meodern, scientifically based diagnastic and treatment methods of traditional medicine.

The University's vision
The University of Traditional Medicine aspires to become national and international higher
education institution that:

+ strives to develop its priorities and competitive advantages, to integrate unique approaches of
scientifically based fraditional medicine and modern medicine, incorporate them into
educational activities, ensuring transfer of knowledge to different stakehalders,

« offers educational, scientific, research competitive medical programs in accordance with the
basic principles of the European Medical Higher Education Area,

+ will be an accessible, affordable higher educaticn institution for different segments of society

regardless of age, pender, race, nationality, beliefs and palitical preferences,

7



+ has an efficient and effective managernent and administration, necessary infrastructures,
madern technologies, teaching and laboratory base, which contributes to the constant and
cantinuaus improverent of the quality of education,

+ will be zhle to implement a2 cocordinated development strategy by investing in its own
capabilities in order to promote education and scientric research.

|. HIGHER EDUCATION QUALITY ASSURANMCE FOUNDATIONS

The Republic of Armenia switched fram the previous education system ta the Bologna system
according to the Bologna DCeclaration of May 1%, 2005, This declaration defines a number of

fundamental provisions for higher education institutions in Europe, among which are:

Creation of the Eurapean Higher Educaticn Area,

A cammon systern of easily legible and comparable diplomas,

A framework based mainly on three main cycles: bachelor, master, doctarate,
Cammcn quality assurance system,

Establishing a credit system for arganizing students' studies,

pability of professorial and administrative staff,

Ll SO S

The importance of [ifelong learning.

The Declaration alsc emphasizes the establishment of European standards and guidelines in
the processes of guality assurance of education.

Establishing the prarequisites for quality assurance in the UTH

The Bologna process stimulated the crestion of internal systermms of professional education
quality assurance, self analysis, self assessment and accreditation processes in universities.

The implementation and development of a reliable, solid and transparent quality assurance
systermn 1n universities was one of the measures of reforms of the Mrofessicnal Education System
initiated by the BA Covernment.

The internal quality assurance system was introduced at the University of Traditicnal
tedicine [UTM} in 2071, Hence, specific measures aimed at improving internal quality assurance
systern are implemented due to developed appropriate procedures and mechanisms.

The quality of education at the UTM is the compliance of the provided educational services
with the mission of the university and the goals of the adopted strategic plan.

Quality assurance, certification and monitcring of educational activities are organized
effectively, including the entire staff of the unversity, students, as well as external stakeholders
with various functicns.The internal and external stakeholders of the UTM are:

+ students, administrative and acadernic staff,


https://en.wikipedia.org/wiki/Bachelor%27s_degree
https://en.wikipedia.org/wiki/Master%27s_degree
https://en.wikipedia.org/wiki/Doctorate
https://en.wikipedia.org/wiki/Quality_Assurance_Agency_for_Higher_Education

+ employers, graduates, applicants and their parents,
+ state and society.

The education quality assurance [QA) systern of the UTh is aimed to determine the level of
campliance of the content, personnel, material. technical. financial, methedical, scientific and
ather resources of the implemented educational programs in accordance with the missicn of the

university.

1.1. European Standards and Guidelines for External and Internal Q4 of Higher
Education
The objectives of the European Standarde and Guidelines for Quality Assurance [ESGM)
ara:
+ improving the provision of accessible education to students at the universities of the
European Higher Education Area,
+ supporting universities in the management and improvement of their quality, thus, helping
in establishing institutianal autenomy,
+ creating the basis for a work of QA agencies,
+ making external QA& more transparent and easier for stakehalders.
The purpose of these standards and guidelines is to support universities in the development
af guality systems, and agencies in the implementation of external gquality assessment. This does
nat rmean at all that these standards and guidelines will dictate actions and remain unchanged.

Standards and Guidelines for QA in the European Highar Education Area

Tertiary level institutions require the folloving standards:
i} Policy ond procedures for QA Institutions should have a policy and associated procedures
for the assurance of gquality and standards of their prograrms and awards. Furthermore, they
should act deliberately in crder to develop a culture that reccenizes the importance of quality,
and QA in their work. Institutions should develop and implement a strategy for continucus
enhancement of quality to achieve this outcome.
The strategy, policy and procedures should have a formal status and be publicly availlable. They
should also include a role for students and other stakeholders.
2l Approvol, moriforing ond pariodic review of progrommes ard awords: |[nstitutions
should have formal mechanisms for  approval, periodic review and monitcring of their
pragrammes and awards.
3)  Assessment of sfudenfs: Students should be assessed using published criteria, regulations

and procedures which are applied consistently.



4)  Quality aesurance of Acodemic Stoff: |nstitutions should have distinct methods 1o make
sure that the staff involved with students are qualified and competent enough. The teaching staff
should be present during external reviews, and their accomplished works must be illustrated in
annual reports.

&) Leorning rasources and student supporf: Institutions sheuld ensure that the resources
avallable far the support of student learning are adequate and appropriate for each program
affered.

&) Information sysfems: |nstitutions should ensure that they collect, analyse and use relevant
infarmmation for the effective management of their programs of study and cther activities.

7} Public information: Institutions should regularly publish recent news, impartial and objective
inforrnation, both quantitative and qualitative about the programs and awards they are offering.

1.2, External Quality Assessment

External quality assurance provisions serve three essential purposes:

+ Accountability and transparency: Quality assurance process provides one of the key
mechanisms for ensuring that scciety’s interests in the gquality and standards of higher
education are safeguarded, besides it demonstrates the quality of indwvidual higher education
institutions both nationally and internaticnally.

+ Control: [t sugaests that the institution does not merely control the expenditure of resources
but also shows how high quality is achievable with existing rescurces. It raises the issue of the
definiticn of “gocd value™.

+ Quality enhancement: |t provides an opportunity for the institution toc undertake broad.,
corporate reflection on the nature and effectiveness of its quality processes and to consider
whether they are contributing to the continuous development and embedding of a quality
culture within the institution.

+ The process of externol gquality assurance is carried ouf in 3 stages:

/ Salf-Azsecemant \

lhe university conducts seli~analysis according o
accreditation criteria.

Expert Yisit
lhe expert group carries cut an external ascessrent of seli~analysis,
educational and G4 processes of the given higher educational inst tution.

Decision
Based on szlf-analysis and expert results, the Accreditation

\ Council of ANOA adopts appropriate decisian. /




State accreditation is the recognition that an institution maintains standards requisite for its
praduates to gain admission to other reputable institutions of higher learning or to achieve
credentials for professional practice. Accredmation 1s granted for a certain period of time and it
puarantees that the institution or program has necessary capacity to provide educaticn for a
definite time span.

In the field of higher education, state accreditation includes tvwo components: institutional
accreditation and program accreditation.

Institutional  stote accredifotion.  |nfrastructural {institutional] accreditation s the
reccenition of educational and OA processes of the educational institution by the state,
educational programs of the professions and confarmity between the state educational standards
and the infrastructural accreditaticn standards. [t 15 a mandatory process carried aut regularly
for all professicnal educational institutions. This process allows periodic evaluation of the
effectiveness of university's activities, as well as to manitor progress of the mission defined itself.

Instituticnal state accreditation i a prerequisite for program accreditation,

Program accreditation. Mrogram accreditation is the recognition of educational program of
a specialty, the guality of training of specialists, and conformity between state educational
standards and program accreditation standards by the state.

The target of proerammatic accreditation is the educational program of a particular
discipline, and nct all educational programs are carried out by the institution. This process allows
periodic assessment of effectiveness of the educational program of the specialty, as well as to

control it. Does it ensure that learning outcomes are achieved to the full extent expectad?

1.3. Self-Aszaszment

Self assessment 1s a type of evaluation that is carried out within the framewcrk of the
institution or educaticnal programs to assess whether educational services provided by the
university, as well as educational programs, serve the intended educational gcals and learming
autcomes. The purpose of self analysis 15 to imprave the quality and accountability of the
educational programs., as well as to contribute ta the improvement of learning.

Universities should carry out institutional self revision and programmatic self revision every
year. Self analyses should be eritical not descriptive, that will allow o review planned actions,
analyze results, identify problems and areas of impravement.

Self analysis of the university's & year activity 1s presented in crder to participate in the state
accreditation process.

Within the framework of instituticnal and programmatic accreditation, the Ministry of
Educatiocn should carry out an internal evaluaticn of the institutional capakbilties and educational
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program of the studied profession, respectively, by the "Mrofessicnal Education Accrediation
Standards” approved by the RA Government's decision N 939 & of June 30, 2011,

The arganization that conducts external evaluation is the Mational Center for Quality
Assurance Foundation, ANOA in EA. To undergo institutional or program accreditation, RA
universities can also apply to internaticnal accrediting organizations registered in the BEuropean
Register of Quality Assurance of Higher Education. as well as full members of the European

Association for Quality Assurance of Higher Education.

Mathodology of Salf-dssassment
It is required to arrange the following basic steps to commence self analysis:

+ clarificaticn of the purpose. Why should we initiate the process of self analysis?

+ clarificaticn of the final results. YWhat results should we achieve through self analysis?

+ development of measurement and evaluation. ¥What kind of methodolcgy, tocls and
mechanisms are ta be used for measurernents?

+ data collection. What data do we collect?

analyses and evaluation. YWhat methods are we going to use to analyze the data?

+ decision makineg. How are we going to use the analysis results in developing new strategies

*—

and advancement plans?

Il. THE INTERNAL QUALITY ASSURANCE SYSTEM AT THE UTH

2.1. Objectivas and ordanizational structure of the UTM QA system
Implermenting and maintaining QA systern 15 primary responsibility of universities. The main
mission of the OA system is to ensure comtinuous improvement of the actraties of higher
education institutions, which can be realized thanks to responsibilities assumed by the staff while
guaranteeing the strengthening cof their capacities. Internal OA processes are part of the
educational institution's actwities, and since there s no “exact medel” of QA, each university
develops its OA systern based on the accreditation standards of HA professional education and
state educational standards.
OA is used as a mechanism for manitcring in the context of accountabiliny.
The objectives of the Internal Quality Assurance System of the UTM ara:
+ to contribute to the implementation of the UThi’s mission, in accordance with its strategic
poals and abjectives,
+ to maintain the defined standards of educational programs and awarded qualifications,
+ to ensure accountability regardine the guality of educational processes to internal and

external stakehalders,
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+ to create methodological and regulatory basis for internal and external quality assessments,
as well as link between internal and external quality assessment processes,

*—

to promcte development of quality culture and its continuous iImprovement,

+ to allow assuring itself, its beneficiaries, and external evaluators that the policy adopted by
the University 1s effective,

+ assist in strenethening links with national, regicnal and international QA& agencies and the

University.

4 ¥irol Tocls of Internol QA Dafinad by the Notional Quality Assuronce Agency ore:
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Organizational Structure of the QA Systam of the UTH

« The hanagement Board approves long term strategic plans, budget, and staft list of the
UTh activity. ¥Within the framewcrk of the annual report, resulis of the QA processes of
professional educatianal programs are discussed and ways of improvement are suggested.

13



The quality of activity of the university's structural units 15 re monitored by the Recter and
the Sciantific Council. The latter approves the QA& strategy, policy, discusses current
reports, annual reports and proposed iImprovement measures.
Quality assurance committee attached to the scientific council: it, as an advisory and
expert body, evaluates the compliznce of quality assurance procedures and standards with
the accepted criteria. The chairman of the commission is the rector, the commission
approves regulatory and procedural decuments of quality.
Q4 spesialists: 0QA spesialists of the university are the yice-ractor for quality assurance
and education refarms, the leading QA specialist. The vice rectar for OA and Q4 plans,
organizes and supervises the execution of OA works, nvalves the employees of the
university's departments and other interested persons in the works cocordinated by him. He is
responsible for the implementation of the QA policy, monitoring, review and improvement of
the OA processes.
The leading QA specialist participates in the processes of QA participates in the resclution
af problems arising from the sectoral funchtions and in the adoption of decisions on the
instructions of the vice rector.
Quality supporters in structural departments: it includes representatives from the
professorial, student and administrative staff of the University, who carry out their activities
under the instructions of the vice rector for OA and education reforms. The heads of the
relevant departments are directly responsible for ensuring the quality of the activities of all
the structural units of the UTM (faculties, chairs, departments, et }.
Students participate:
- In quality assurance processes as stakeholders and representatives of self governing bodies
[student council, student scientific society},
- in the processes of evaluating the teaching quality of the teaching staff and the activities of
the administrative staff
-in guality assessment processes of the services offered by the university and the existing
resource base
in the processes of self analysis of educational programs of institutional capacities and
professions.
External stakeholders are included:
- in the internal QA processes of the universy,
- In the processes of developing and revising the educational programs of specialties,
- In the processes of assessment of the university educational environment,
- in the works of self analysis groups of institutional capacities and professicnal educational
programs,

14



in the final attestation processes of graduates.

2.2. The basic processes, proceduras, mechanisms of Q4

% Ensuring the quality of educational programs. it includes:
pragram planning and licensing,
develapment and approval of programs,
cantrol (monitoring) of program implementation,

program evaluation and periodic review.

B Accegssmeant of students’ learning cutcomes:
evaluation of learning outcomes of courses/learning modules,
assessment of the averall educational results of the program.

% Ensuring the guality of the Academic 5taffs activities.
teaching and learning assessment processes,
training and professicnal development of lecturers,

processes for filling teaching positions, promction by category and material incentives.

% Ensuring the quality of aducational resources and support services.
evaluation of the adequacy of gualitative and guantitative characteristics of educational
resources f{library, reading rooms, access to computer classrooms, Internet access,
furniture of classrooms and educaticnal labaratories, other consulting services, stc.)
necessary for the implementaticn of educational programs,

implementing process of assessment of students educational and individual needs,

conducting surveys on student satisfaction with the quality of support services.

¥ Evaluation of scientific rasearch activity.
numkber of professors involved in research projects,
student involvement in research work,

numkber of scientific publications.

B Asgessmant of public involvemant.
The number and valume of materials published about the university,
The efficiency of the dissemination of information about the university,

The results of the study of public cpinion about the university.
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Implementation of internal OA& systerm includes crganization and implementation of the
following procedures:
1. Assessment of the state of existing QA system.
2. Development of & &4 manual.
3. Analysis and updating of the QA system documentation base.
4. Introducing the university staff to the QA system.
2. |dentification and wnplementaticn of quality monitaring and evaluation mechanisms.
k. Study of the cpinian of stakeholders through surveys.
7. Analysis of unwversity self assessment results.
8. Clarification of the strategic plan of the university development.
9. Improvernent of the existing quality system.

lnternal OA mechanisms are commeon and continuous. These mechanisms include the
following areas:

B self assessment of departments ‘student progress, number of dropouts, reason, inflow and
outflow of students, number of faculty members, publication of collections, course obser
vaticns, budget allocations and cther data are key performance indicators of departments),

B benchmarking of best practices (for example, in the case of human resources management
benchmarking, the mechanisms used for the implementation of the human resources
development strategy of leading crganizaticns and the effectiveness of that process, the
provision of training and development, the review aof the effectiveness of these processes, etc.
are studied),

B feedback to internal and external stakehalders [data cellection through feedback, meetings,
questionnaires, individual interviews, focus groups).

2.3 Current State of the QA system at the UTH

The UTM's QA system is a set of processes for planning, monitoring, raising issues, and
implementing improvements related to all areas of the university's activities {education, science
and public services).

The nternal QA systermn of the university's education is regulated, the responsibilities and
powers of the responsible persons are defined.
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Documents regulating all processes at the university: rules and procedures, reports, analyses
are available to stakeholders in paper andior electromic versicns. To ensure and manage the
quality of all compenents of the educational process, several regulations have been developed,
approved, and amended, which have been posted on the aofficial website of the university:
Wy Utm.am:

Internal stakeholders actively participate in the QA processes of the university. In recent
years, consistent efforts have been made to improve the quality of educational programs of the
profession. It includes conducting anonymous surveys among students, graduates,  and
professors, analytical reports, studies of chair activities, reparts of certifying commissions, results
af discussians with students and professarial staff, studies of the opnicns of extarnal and internal
stakehclders regarding educational programs, actions carried out by their comparisen, efc.

To provide feedback to internal and external stakeholders, questionnaires and procedures
for conducting surveys among students and cther target groups have been developed and
applied. Reviews are collected and processed by the universiy's QA specialists. Papers and cnline
surveys using wvarious guestionnaires are conducted at the university. The latter provides
opportunity to increase the efficiency of the process, and summary of results, as well as it allows
to save time and cther resources. The results of the survey are summarized and presented to the
scientific council of the UTAA, the scientific council in its furn gives instructicns to the relevant
infrastructural units to discuss this or that process of OA, to sclve raised issues and to present
ways of improvement according to relevant indicators. Recommendations identified and
substantiated during current year are taken into account when planning the processes for the
next academic year.

When impraoving the guality of the educational process recommendations, remarks and
cansiderations of students, employers, heads of interns, chairperscns and the members of
certifying commissian, the results of comparative analysis (benchmarkingy and the results of
similar programs of advanced universities are taken into account.

The processes of checking and evaluating students’ knowledge are considered to be a priority
In the university. To ensure the objectivity of the assessment, the following regulatory documents
have been introduced and are applied: "Order on knowledee testing and assessment system for
students of UTM", "Regulation on Academic Honesty", "Order on final Graduaticn Certification of
UThA" and athers.

The application of the Credit Systern electranic program continues, which not only makes
accessible the large scale data base related to the educational process {includes plans, persanal
data of students, graduates, progress. academic transcript) but also provides objective and
transparent process. From semester to semester, the program is supplemented with students'
evaluations, automatic calculation of semester, annual, productive GYA and the data is used faor
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discounting of tuition fees and for compilation of acadermic reports. Seminars, consultations,
training in new educational technologies, cnline learning, medern methads of teaching and
learning and ather directicns are regularly organized to increase pedagogical qualties aof the
acadernic staff, to exchange advanced experience, and to spread hest practices.

It is planned to activate skills of the administrative staff of the university in the management
of education, processes of education oreanization, educational support services, social
responsibility of the university, evaluation of the academic envircnment, search for effective
salutions to the problems raised as a result of internal and external evaluation, and other topics.
UTh is present on the Internet through the official website (www_ otm.am] and Facebook social
networks in order to inform the public fully and properly about the guality of the processes
carried out at the university.

Cansidering great interest and multi usability of social networks, it s necessary to ensure the
university's presence in cther netwarks and domains as well.

UTM ensures constant participation in wvaricus seminars and conferences dedicated to
reforms in the field of higher educatian, greanized both in RA and in partner universities abroad.

Ta crganize internal OA processes, the university provides necessary material and technical
resources. The role of the QA system is gradually increasing, as regular analyses of internal and
external environments are performed to make decisions based on reliable data. Efforts are being
made ta improve the University's education quality management structures.

2.4 Quality assurance management

Continucusly improving the quality of an educational instituticn and
all s processes is based on Deming’s famous cycle of regular process
impravement, the main steps of which are:

® Plan ie. setting an cbjective and formulating measures to reach it

¥ Do i.e. accomplishing actions.

B Assessmant. at this stage, the gquality of the wmplemented processes is evaluated and analyzed,
as well a5 the compliance of the results with the set goals and actual achievements are
checked. f necessary, appropriate corrections are made.

B Act. af this stage, based con the results of "assessment”, improvement oriented developments

and correspending planning are carried out.
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Quality management approaches
The rost acceptable version of guality management in the professicnal education System 1s
the input process outputs improvement approach (schemes 1.

Inputs

Policies, procudores, Process
FLSIL TS, [ plirnznlalion

slalT Lapacily: slralonos

aquali wslion and skils,
qquili.y e=sEL ey
Outputs
resu Ls o Lhe

ErugErd I wssLEsrenl,

mprovement sli denls Mucbacs,
|- pr e il leuly ernploye-s
b irls [[ETH A
greurnmeal wrd secicly
[FRIFTH HT

The IMFUT field mainely stresses policies, procedures, organization of educational
processes, resources and staff capacity to achieve the cbjectives set cut in the strategic plan as
well as the QA mechanisms ensuring effectivenass and efficiency of the process management.

The PROCESS field highlights the educational processes, in particular those activities that
are aimed at the implementing strategies, planning and enacting policies and procedures. The
staff capacity involved to carry out the outlined abjectives is of paramount importance. The QA4
staft responsible for self assessment in = turn should analyze measures taken to achieve the
abyectives: OA systems, teacher training, admissian policy, methods and equipment.

The OUTPUT field cutlines quantitative or qualitative indicators, which determine whether
the program or institution’s objectives are met.

In the IMPROYEMENT field plans are recensidered, adjusted andfor developed anew. [ the
abjectives are nat met relevant steps aimed at improvement sheould be included in the plan.

To ensure that processes are being implemented properly, it s important to look at the
investrnents that support those processes.

To understand the dynamics of the institution's development, detailed analyses are required

at the levels of both outcomes and processes.
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Tools and mathods for qualify managament ard meosurement

Quality managemnent is a conscious and planned process implementaticon of which implies the

use of qualitative and quantitative tools'. These include:

¥ process block diagrams,
B charts,

=

E E B FE E BE =

Marets analysis,
fish bone diagram,
point diagrams,
evaluation sheets,
contral charts,
brainstorming,
benchmarking,
SWOT analysis.

2.5 Quality culture

The internal QA processes of the university education are aimed at the formation and

development of a quality culture. Each department and each employee 1s responsible for the

quality of the work performed. Quality culture formation includes:

+

Ll S

Ll S S

implementation of processes based on Deming's management principle,
application of mission and priority goals.,

taking appropriate actions based an reliable informaticn to solve problems,
regulatory activity with clear procedures and their consistent applicatian,
design of processes, problems and solutions according to the SMART principle; Specific
(5], Measurable [p4), Achievable [4), Relavant [R), Time bound [T,
carrying out periodic self analysis of capabilities,

demonstraticn of high responsibility at wark,

formation and strengthening of the student centered principle,
stakehclder satisfaction with educational programs and services provided,
identifying and disseminating best practices.

! The mentioned tools and methods are presented in detail in the guide to the formation of internal quality assurance

system in TLI's /available in Armenian/
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2.6_ Standards and Guidelines for Intra-university QA

Based on European standards and guidelines, the following intra university standards have
been defined:

—_—
'

Q& palicy.

Development and approval of educational programs.
Admissicn of applicants, progress, awards of qualifications.
Student centered learning, teaching, assessment.

QA of the academic staff.

IR SRR

Learning resources and student support.

Scientific ressarch activities.

|

8. Infermation management.
9. Social Responsibility, Mubklicity and Accountability.
10. Ongoing manitering and periodic review of educational programs.

1. External quality assessment.

2.61. Quality assurance pelicy

The universify's QA policy is accessible to infernal and externol stokeholders ond forms
part of ifs strotegic manogement.

The pclicies and processes of the QA systemn, which represent a cycle of impraovement and
development, centribute to the  institution’s  accountability,  development, educational
environment, and the formation of a quality culture.

QA policy is effective If it makes practical connections between teaching, learning and
research, and takes into account strategic approaches and supports:

+ the formation of a Q& system,

+ structural units, administration of the institution and students whe fulfill their responsibilities
in the field of OA,

+ academic honesty, freedom,

« participation of internal and external stakeholders in QA processes.
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2.6 Develepmant and approval of educational programs

The university has a procedure for developing and approving educationol progroms in
accordance with the defined goals ond expected resulis,

The qualification awarded as a result of mastering the program is clearly detarmined
in accordance with the siructure of the RA National Qualifications Framewark (NQF) and
European Highar Education Area qualifications.

The implementation of educaticnal programs i1s the mission of universities, which provides
students with bath academic knowledge and necessary abilities and skills, promaotes personality
development and is applied in future careers.

Educational programs are developed in accordance with the university’s institutional goals
and express clear learning cutcomes, as well as:

+ determine student workload according ta ESC,

+ include type and location of the students’ internship,

+ are developed with the participation of students and stakehclders,

+ undergo external expertise, are provided with information rescurces,

+ are discussed, approved in the relevant administrative circles and receive the status of an
afficial document.

The development and ewvaluation of any educational program and course should be
conducted according to the intended educational outcome. Furthermcre, all investments
(teaching and learning methods, assessment methods, acadernic staff and learning owtcomes} to
implement given educational program should be planned and evaluated based on educational
OUtCOmes.

The intendad educational outcomes d=fine what a student should know, understand and
be able to demonstrate at the end of the educaticnal process.

Achieved learning outcomes indicate what students have achieved at the end of the
educational program, cermpared to the intended learning cutcomes.

The criteria and standards for evaluating educational programs of the specialty should be
based on the achievement of the final results set by the student. Moreover, for each outcome
appropriate teaching, learning and assessment methods should be clearly defined.

Educaticnal outcomes should be defined for each professional, educational program and
course, and the outcomes defined in PE[F should be aligned with the Maticnal Qualifications
Framework [NOF): Educational outcomes must be clear, well defined and measurable.
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The university conducts labar market studies on the content of the educational program and,
since the consumers of knowledge are students the participation of students in the development
af the content of the educaticnal programs is a necessity.

Same forms of participation of students and emplayers are used in the process of designing
MEMs.

1. Surveys of satisfaction with graduate educaticnal program, which are carried out at the
end of the academic year. The results are used to revise educaticnal programs.

2. Employers’ requests that enable education programs to be as close as possible to labor
market requirements, emphasizing learning and transfer of skills in the work envirenment.

3. Roundtable discussions or universitamployer workshaps, where participants present
reports an the relationship between today's labor market and universities. Intense discussions,
exchange of opinicns and experience provide an cpportunity to bring the educational programs
as close as possible 1o the requirements of the labor market.

These forms of participation provide an opportunity to form  professional. general
campetencies of the educational program.

Today, & new term called student employability has been put into circulaticn around the
world. A student or graduate can obtain an initial job and subsequently move in the labor market.
Today, the role of the university has also changed a hit. It should net only provide detailed

professional knowledge but also general employability skills.

2.6_3. Admission of Applicants, Progress, Awards of qualifications

Educafioral instifutions uniformly apply pre-defermined and published rufes thot cover
He following stoges: admission, recagnition ond gualificafion.

The criteria and process of admission of students should be cansistent and transparent, after
that students will have the cpportunity to adapt to the university and educaticnal programs. The
educational institution should implement processes and tools for monitoring and accomplish
based on the information about student prograss.

Students receive a document confirming gqualification, including the results achieved,
cantent, level, education status at the graduation stage.

The R& Covernment approved a new list of higher educaticn specialties and gualifications
developed in accordance with the international classifications of education in order 2 increase
the degres of international comparability and recogniticn of the qualifications awarded in RA in
20M4. Recogniticn of higher education 15 an integral companent of student achievernent progress

and contributes to the development of their mehbility.
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The recognition procedure is based an the institutional practice of recognition in
accordance with the Lisbon Conventicen, in cooperation with other educational institutions,
Q4 agencies and ENIC/NARIC naticnal centers for the coordinated recognition of
qualifications within the country.

2.6.4. Studentcentred Laarning, Teaching and Assassment

The uriversity ensures the developmant of edocationol programs thot encouroge
siudents fo toke on active role in the leorning process, ond the assessment of their
progress reflects this opprooch.

Student centered learning and teaching play an important role in student motivation, self
expression, and participation in the learning process, which requires balanced approach to
curriculum development, teaching and assessrment of learning autcomes. [t implies:

+ more active, mobile learning,

+ focus on deeper learning and understanding; highlighting students’ needs, using different
forms of learning,

+ increased student responsibility and accountahbility,

+ encouraging sense of student autonomy and at the same time providing necessary support
from the lecturer,

+ collzboration between teacher and learner,

*—

mutual respect 1n teacher student relations,
+ existence of a student complaints procedure.

Student centered education s characterized by innovative teaching methods aimed at
fostering the connection between teachers and learners in educational process, making students
active participants in their learning, and promating such transferable skills as problem solving,
eritical and reflective thinking. It also provides skills for life. In student centered teaching, the

teacher acts as a guide and mediator rather than an instructor.
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Principles of student-centered learning

Principles

Description

It requires a canthuous reflective
process

Lecturers, students and inst tutions must continuously improve
teaching, learning and institutional systems so that they can
continuously improve the achievement of expected |earning
cutcomes by students.

Students  have different styles of
learn ng

Students need a different pedagegical approach. Seme learn
best by trial and error, others by hands-cn experiznce, some
students learn by reading | terature, and others must necescar [y
discuss theory to understand it.

Students have different backaround
knowledge and different learnng
£Xperiences

Learning should be relevant to the indmadoals life and
professional experience. For example, if students already have
considerable experience using nformation technalogy, it s
pointless to try to teach thern the same thing again. Personal
axperience cah be used to maot vate students.

Students have different interests and
needs

Students have requirements and problems cuts de the subject
program. fdost af them are involved in sparts sutside of clasces,
and are members of varicus cluks. They may have children, face
psychological proklems, a disab lity, or they may get sck. It is
necessary to take inte account these requirements when
decigning the educational process.

lhere is no single approach or format
that is commen to all cases

lherefore, studentcentered learning requires learning with an
indreidual program accarding to the characteristizs of the
students.

Students have the opportunity to
manitar their learning

Students, as active partners, sheuld have the opportunity to
partic pate in the processes of devaloping courses, curricula, and
assessmant mechanisme.

Studentcentered  learning  is  an | lraditional teaching implies that facts and  knowledge are
“oppartunity” rather than | transferred mainly from the teacher.

“Infarmation”

Cheice plays an wmportant rale m the | Student interest may be wvaried, but any offer should include
effectveness  of  student-centered | reaconable choize [teaching method, evaluation and cthers):
learn ng

Studentcentered learning  reguires
collaboraticn between teachars and
students

Students and professors need to work together bath n learning
process and as stakeholders at the same university to understand
and resolve comrnen problems.
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Commen advantages of student-centered learning

Student

Teacher

Common advantagas

1. Facus on the meaningful role of
the
creates

students in aradoamie

community: independent
learners., responds  to  their

changing and diverse needs. It is an

and

cpportunity for students to shape
the r path to life.

1. Interesting role and
of the

conditiong

functons taachar

{providing and
Facilitating learning). enables
training to ke organized in
var ous ways. Negat ve factors of
warking coenditiens  related  to

lzarn ng decrease.

1. Improving the quality of
education

3. Inereasing independence and
responsibility. the student becames
mare independent and adaptable to

3. Pasitive impact on working
[z
more as a facilitator than an

conditions. lecturer acts

3. Increasing
representatien in
managemeant structuras

life after graduation. instructar, encoUraging
students’ independent th nking,
analytical skills  and  cr tical
thinking.
4. Attantion to students’ demands. | 4. Continuous self- | 4. Student Attraction
thanks to the feedback of the maost | improvement. it  enables
interested ctudents, the effect veness | professors fo review  and
of the werk becomes measurable. develep  their courses  and

teaching methods.

2. Increasing motivation to l2arn

2. Haising the status of the
teaching profession. increases
the flexibility of professers fo
apply new teazhing and learning
methaods

7. Formation of culture of
continuoLs training

Studies have shown that students absorb more information if there are more elements of

active learning and active participation in the learning i.e. the level of assimilation of knowledge

depends on the method of delivery of learning material. Active forms of learning show higher

retention rates than traditional forms of learning. [ 15 guite well expressed in the learning

pyramid developed by studies carried cut at the Learning Laboratory in England {Figure 1].
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Learning Pyramid

Average Student Tuition Rates

10% lecture

reading

30%

discussion

OO

The source. Fnplish Mational Teaching Laboratory, Bethel, Moine
Figure 1

Teaching, Learning and Assessment

Teaching, learning and assessment are viewed in a2 unified logic. Teaching should create
sufficient conditions for students to achieve the expected educational outcomes.

At the beginning of the course, the lecturer s obliged 1o acquaint the students with the
expected educational outcores at the end of the course, their assessment forms and procedures.

The academic freedcm of the lecturer allows him to choose teaching and assessment
methods at his discretion. The follovwing principles can be used as a basis for choosing teaching
and learning methods:
I. Learning and teaching methods should maximize the ochievement of educotional ovfromes

by studenis.
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Learning ond teaching methods should meet the needs of students with different levels of
ability.

Learning and teocking methods should provide on opporfunify fo da grodp wark, ond
promote studenfs’ activity and independent prociice.

Learning and teaching methads should provide feedbock hetween student and lecturer.

When teaching and learning are planned based on these principles, the focus is on the

student, not the teacher, and the learning content 1s focused on the achievemsnt of outcomes.

Assegsmant of Educational Process at the UTkd
The Unwversity of Traditicnal Medicine emphasizes evaluation of students learning as an

important component of education to salve s problems and achieve s goals. A system for
assessing students' knowledee, abilities and skills was created and is operating at the university,
which is pericdically reformed, depending on the modern educational requirements. During the

assessment, the following requirements are taken into account:

while organizing the educaticnal process, emphasize the availability of students to achieve the
learning gutcermes defined in the educational proerams
collect infermation relevant to the assessment in an efficient manner.

Principles of assessment system

The quality of knowledge, skills and abilities provided by the educational program and course
1= measured by grades, and the number of credits depends on the volume of mastery by the
student.

Every program and course should be measurable and obwious.

The grading system should allcw easy calculation of grade points and a student's GPA for any
period of study.

surveys are conducted 10 order to improve the process of assessing student knowledge.

Recommendations are presented after analyzing results. Later, concrete steps are taken to make

the process more effective.

The university operates a multi component system of student assessment fsee “order cn
knowledge testing and assessment system for the student of the UTM students” posted on
the official website of the university, which may be changed as a result of the above
menticned analyses.

The quality of a higher education nstituticn or program is determined by comparing the
educational outcomes achieved with the intended educational outcomes, which reveal the
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learning achievement of the students. The content of the outcomes should be relevant to the
abjectives outlined in the course and should be at a level appropriate to the PEP.

leach ng and
lzarn ng rmethods

Assesement method s ,
Intended learning Ach E'T-Ed
educatianal
oUteomes
oUtcomes

CQualif cations of the

arareric =taff

Learning resources

Figure 2: An approach to assessment of teaching and learning by learning autcomes.

2.6.5. Quality Assurance of the Academic Staff

The University Is confident in the competfence of fix lacturers. The procasses of
amployee selection, development and profassionol growth are tair and fronsporent.
The university is responsible for ensuring professional training of employees and favorable
conditicns for their effective work, which imples:
e clear and transparent processes for the selection of emplovees and provision of conditions,
which highlight teaching activities,
e offering cpportunities for the professicnal development of the academic staff,
e strengthening the link bebtween teaching and scientific research, encouraging activities in that
directicn,
e supporting innowvaticns in teaching methods and introduction of new technclogies 1in the
teaching process:
The AS of the university includes the following categories: lecturer, assistant. decent, and
professor.
The palicy and procedures for the formation of the AS are based on the Labor Code of RA,
R& Laws "On Education”, "On Higher and Pestgraduate Professicnal Bducation™.
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The university ensures quality staff recruitment and appointment processes, provides
oppertunities for professars to improve their professional qualifications, and encourages their
self improvemeant.

The university has rules, regulatiocns and procedures that promote selection and professional
development of professorial and educational support staff with necessary professional qualities.

The planning and classification of AS are carried cut in such a way that all educational
programs and courses are provided with a sufficient number of qualified lecturers for the
implementation, updating and centinuous improvement of educational programs. In that sense, in
eeneral, the follovwing main factors are highlighted:

o The university has an approved faculty formation procedure and clear processes far ifs
implementation, which include selection and appaintment of personnel.

o O Competitive selection of the university’'s A5, which is considered an /mportant prerequisite
for attracting high quality staff, is carried cut from the list of candidates meeting the
requirernents of planned positions, according to the defined and previously published criteria.

The System of Increasing the Qualification of Professorial Staff,
Davaloping Professional Abilities

Increasing qualifications of lecturers is a guarantee of ensuring the quality of education and
establishing a systern of additional education.
The most impartant issues of qualification improvement are:
® updating and deepening the knowledge of professcrial staff in the field of scientific, psycho
pedagogical and professicnal activities based con the modern achieverments of science,
familiarizaticn with technclogies,
®  mastery of advanced teaching methaods, means and technologies, broadening of horizons,
W study of domestic and foreign experience.
The improvernent of the qualification of professors and lecturers s carried out by annual
plans develocped in the departments of the university.
The plan for professicnal develocpment and qualification improvement of lecturers includes:
self study of the basics of pedagogy and psychology as well as teaching methads,
attending training sessions conducted by leading professors of the department,

participation 1n chair censultations, as well as scientific methodical conferences,

-+ &+

participation in scientific research activities of the chair, and publication of articles related
to teaching methodalogy.
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Caontinuous improvement of qualification is lecturer's responsibility and primary task of the
chair. It is very wmportant to continucusly assess further application of knowledge and skills
acquired after training course. At the end of the courses participants should have the opportunity
to fill \n guestionnares or by other means comprehensively assess the guality of the material
pravided to them, it's relevance to their needs, evaluate teaching methods and many ather issues.

Mraviding feedback is important both to understand the impact of the proeram and to provide
aongoing advisory support to faculty. On the other hand, the information received from professars
will allow thern revise and imprave the courses.

Ta assess the guality and effectiveness of the program for improving qualifications of

lecturers, it 1s necessary o

+ perform an analysis of the implemented program’s effectiveness according to several criteria
(relevance to needs, addressability, innovation of teaching methods, guality and relevance of
cantent, applicability of acquired knowledge, etz ),

+ consider improvement of lecturers’ qualifications in the broad context of other mechanisms
and approaches for ensuring the quality of education.

Oevelop recommendations aimed at increasing  efficiency of the mentioned program

fmechanism, as well as improving gualifications of the AS and ensuring the quality of education.

Only the participatory process involving direct stakeholders (lecturers) of the program can

lead to significant improvement of the program, which will enable:

1) Redefining philasophy of lecturer’s professional development programs. The prin
ciple that the program is naot only aimed at testing and supervising lecturers, but at
counseling and capacity building, must be put into practice.

2} To ensure active participation of direct {lecturars) and indirect {students} banaficiaries
in the processes of davalopment and reviaw of the University's lacturaers' qualification
improvament program.

This will be possible i the process has a bottom up direction of development. 1e.,

development programs are drawn up in departments and faculties, and then included in the

university curriculurm.

3) Develop incentive machanisms [e.g. salary supplement) to encourage participat on in training.

4} Establish criteria for the selsction of professors teaching within the program and
ansure their transparency.

The courses of the gualification improvement prograrm are aimed at teaching rodern
approaches and methods of education, therefore, it is necessary to ensure the use of modern
teaching methods.
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2.6.6. Learning resources and studant support

The Universify hos sufficient furding fo provide educofionol rescurces adeguate o
learning process and to support students.

Accardingly, rrelevant European standard offers the following guidelines:

1) Students meed a wariety of resources 1o support learning, starting from physical rescurces
such as libraries and computer equipment to purely human support,

2y The planning, distribution, provision of learning resources, student support, and student
centered learning and teaching should consider diverse needs of students (e g.. age, working
learners, students with disabilities, overseas students].

3] Learning resources and other support services should be easily accessible to students and
designed to meet their needs.

41 Unwersities should alsa constantly ronitor, evaluate and improve  effectiveness of their
student support services.

Students support conditions and measures can be organized in different ways depending on
the institutional context.

The internal QA systern ensures relevance and availability of rescurces to initial objectives
and student awareness of services.

In the process of providing support and services to students, administrative and technical
staff are of decisive importance, so they must have appropriate competencies, conditions and
appertunities for continucus improvement of gualifications.

Support services are particularly impertant in promating student mohbilicy.

The foremcst learning resources can be grouped as learning infrastructure, printed
learning rasources, slectronic resources, web and audio-visual resources.

Learning resources [libraries, reading rooms, technology equipped general and specialized
classrooms, teaching and research laboratories, computer labs, free Wik zones, tele
cammunication platforms, & mail, guides, etc.] help students to successfully achieve the expected
learning cutcomes of the program or course, contribute to effective implementation of the edu
cational process. Mroviding high quality learning rescurces and using them effectively helps
students develop ahbilities such as applying, researching, arganizing, analyzing, synthesizing,
evaluating, etc.

Planning and application of resources. The mere availability of learning resources does
nat mean that teaching and learning are supported unless these rescurces are fully utilized by
students and faculty and their effectivenass is properly assessed.
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To plan learning resources, it 15 necessary to evaluate the degree of their actual use by
students and professors, as well as to have a regulated process of planning learning resaurces.
The rain reguirements for learning resource planning process are:
11 |dentifying and assessing the resources needed far effective implementation of PEMs, which
are carried out at the stages of licensing, approval. ongoing monitoring and periodic review af
educational programs.
2y Considering characteristics of students and rmeeting their needs to the maxirmum.
3] Highlighting ways and methods of teaching, learning and assessment used in the University.
4] Maying attention to lzarning rescurce management and technical issues.
2] Adapting learning resources to their independent and effective use by students and teachers.
Learning rescurces are selected, coordinated and prepared to effectively suppart the
implementation of educational programs. The planning of learning resources 1s carried out both
at the institutional level and by educational units according to individual educational programs.
Students, teachers, and administration have the opportumity to participate in planning and
development of learning rescurces.

Requiremeants for learning resources. For the sake of effectivensss and continucous

development of learning resources, administrative structures, technical services, and service

personnel with sufficient numbers and professicnal abilities are needed, and the following basic

requiremsnts are presented to them:

+ qualification requirements and functions of the structures responsible for learning resources
and their service perscnnel are presented [job profile/position passpart].

+ professional developrnent opportunities are provided to learning rescurce service perscnnel,

+ when develcping the educational proerams. relevant educational unit consults with the
structures responsible for the provision and develocpment of learning resources.

« The University provides sufficient financial, human and material rescurces, for the
maintenance and development of study resources and student suppaort services.

Assessmant of learning resources. The main purpose of evaluating learning resources is to find
aut how much they contribute to the achievement of the expected educational outcomes of
educational programs o courses by students.The evaluation of learning resources should be
included in the overall intarnal OA processes of the university.
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The main forms of learning resource evaluation ara:

1. {Questionnaire surveys that are vsed with different target groups. This assessment
method provides both qualitative and guantitative evaluations, enables student to express his
satisfaction with the given resource by providing anonymous and individual feedback.

2. Fecus groups: with the help of this assessment method, it is possible to find cut what kind of
learning rescurces a given target group needs, how existing resources can be improved, how
much they are available and how they can be used in the best way. It provides an opportunity
to abtain useful information beth at the stages of resource planning and their application.

3. Interviews that allow accurate determination of student behavier in specific areas, such as
student learning resource interaction; What percentage of students use this cor that learning
resource and the processes provided by it, which are missed and which cause difficulties?
This method is more time consuming than others and, wnlike surveys, students are less
inclined to express themselves freely in the presence of ancther perscn, even if the interview

I ananymous. Therefore, this method 1s less appropriate.

Student Support

Student support services are emphasized at the UTh. It's main target s to support
camprehensive development of students and help them to achieve educational outcomes defined
by the curriculurn within specfied time. They are professicnal and administrative services that
guide and support students.

The University publishes and makes availlable to s applicants and students guidelines,
bocklets, and regulations that include infarmation on the mission of ASU, admissicn conditions
and procedures, student rights and responsibilities, educaticnal programs and their graduation
requiremnents, tuition fees and their discounting and payment procedures, attendance and cther
pravisions related to dismissal from the university.

Applicants are informed abowt educational programs and awarded gualifications, and

admission through the university's official website, Facebook social netwark.

Student support services of UTM ara presentad below.

1. Counseling of students, protection of students' rights [educational department, dean’s office,
study council, course adviscr, external relations departrment).

2. [Mreparation far admission of applicants (Educaticnal part, Department of External Relaticns).

3. Library services.

4. Saocial, cultural and sports programs [Student Council, Student Scientific Society).

a.  Health services {4rbulatary).

9. Security service.
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10, |nfermation services (UTM official website, Facebook page).

1. Administrative support [structural departments).

12. Food point.

13. Support and adaptation programs for foreign students: obtaining temporary residence cards,
ensuring students' residence as needed, etc [Department of External Relaticns).

Student suppeort services planning. The university must systematically identify educational and
individual needs of its students, plan and implement appropriate measures to meet those needs,
with a focus on helping students to achieve their educational goals.

Requiremeants for student support services. Student suppart services and programs need to
be regulated. The university should periodically and regularly evaluate the effectiveness cof
student support services, thelr relevance and adequacy to the reguirements of educational
programs and learning styles, taking the assessment results as a basis for further improvement
and development of these services.

Quality student suppert sarvices should:

+ be delivered skillfully, gain students’ trust,

+ apply interpersonal, student friendly strategies and practices. demonstrating caring and
individuality,

+ democnstrate respensibility and effort to meet individual and diverse needs of students.

Evaluation of student support servicas

The main purpose of evaluating student suppart services is to improve the quality of existing
serwices. The evaluation 15 mainly aimed at finding out awareness of the services, their
applicability, satisfaction with the services, and recermmendations for further improvement.

Assessing these services should not be just an accountability exercise. 1 should assess nat
anly student satisfacticn, but alsc the effectiveness and usefulness of the services provided.

The evaluation should also identify how this or that suppert service has contributed to student
progress and the achievement of expected learning cutcomes and what improvement measures
and steps should be taken.

A mixed methods approach is used to evaluate these services, allowing for both guantitative
data using gquesticns about awareness, applicability, and satisfaction, as well as qualitative data by
including open ended questions at the end of the questicnnaires, as well as using focus group
method.
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Cansequently, geeneral evaluation report of student support services is prepared, which
cantains both gquantitative and qualitative analyses, comparing data with the results of previous
evaluatians.

Usade of evaluation results. According to the evaluation result improvement issues and
pragram aof corresponding measures are developed, which can be expressed both in the strategic
develapment plan of the University and in the annual work plans of the units, clearly specifying
dates of implementation and expected results.

Documentation Package of Laarning Resourcas and Student Support Sarvices
The following composition of thewr documentation package is validated for the purposes of
proper use and continuous impravement of learning rescurces and student support programs.
1) Student guide with the description of support services offered.
2} Regulations on learning resources and student support services.
3| Register for recording complaints and suggestions regarding learning resources and student
SUpport services.
4y Infermation sheet an electranic information resources {electronic literature, case packages of
courses, self assessment tests, etc.} available at the UThA.
3] Regulations on full or partial reimbursement of tuition fees for students and their canditions.
b} Statutory and regulatory documents regarding  principles of student self government and
activities of bodies.

2.6.7. Sriantific Rasearch Activities

The University contributes fo the reolizafion of research goals, profects and fHhe
achievement of expected resufts. There is o research bradition and culhere, os well as
mechonisms for volidoting research resulls.

The evaluation of the quality of scientific research actrities includes the following areas:
¥ management aof scientific research activities of UTM, long term strategy and short term plans,

which express the interests and ambitions of the university in the field of scientific research,
B the level of internationalization of scientific and research activities,

B the scientific research potential of faculties, chairs, research centers and groups,

¥ the mechanisms of connection between scientrfic research activities and the educational
process,

¥ oppertunities for commercialization of research results,
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B the number of research asscoiates staff,
B the number of lecturers selected for research projects.
B student involverment in research work,
#  scientrfic publications, number.

2.6.8. Infarmation management

The university most ansure that it collects, onalysas ond ucec relevant information for
gifective monagement of educationol progroms and cfber areos of ochvity.
Ta emphasize its social role, the umiversity should constantly publish both quantitative and

qualitative updated, impartial information about programs and educational degrees it offers.
Yarious methods of informatian collection and analysis are used.

Reliable information is 2 necessary condition for decision making, as well as fer finding out
what is working effectively and what needs improvement. Planning improvement actions involving
students and staff is emphasized.

The information systern provides an opportunity to organize management of information
provided to stakeholders and public about the gualty of documents, university activities, and
ProCesses.

The university's missicn, strategy, regulatory documents, guidelines, and collections of
articles should be available to students, professors and other stakehaolders.

Quality information systems include:
student progress and achieverment levals,

the derand for graduates in labar market,
student satisfaction with educational programs,
student unity,

access and value of educational rescurces,
career growth of graduates,

L O B S

kew indicators of evaluation of the university’s activity /KPS ete.
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2.6.9, Publicity and accountability

The umiversity must publish clear, occurote, objective, urgant aond accessihle
information ohout its aotivities.

The University should ensure that it collects, analyzes and uses relevant information that is
useful to applicants, students, alumni, other stakeholders and the public in crder to effectively
manage its educational programs and other functicns.

Therefore, the educational institution must provide information on its activities, including
educational programs offered, their admission criteria. qualifications  awarded, teaching,
learning, assessment procedures, learning oppartunities and graduate employment.

Mublic activities in universities are guided by two fundamental ideas.

a. fresdom creates obligations,
b. autonamy creates accountability.

Mublic responsibilty of universities, which is implemented in the form of publicity and
accountability, 1s of fundamental importance. Publicity and accountability promaote:

B increzsing the quality of education,
reccemition of qualifications,
mability of students and faculty,
increzsing public confidence in the university's activities,
strengthening intra university solidarity and trust,
the development of knowledge based and research oriented education,
impraving statistical data analysis.

Increzsing awareness of internal and esternal stakeholders,

irplementation of benchmarking,

reduction of corruption risks.
The avaluation of the quality of publicity and accountahility of the University's activities
includes:

+ results of public opinicn studies cn the university,

+ the number and volume of materials published about the university,

+ the operativeness of the dissemination of information about the university,

+ evaluation of public relations  published materials, forms and means of information

dissemination,

.*_

the purpose of PR activities,

.*_

lifelong learning systetn  continuing education and training courses, etc,
+ the involvernent of the university in state and public programs aimed at public needs.
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2.6.10. Ongoing Monitoring and Pericdic Review of Educational Programs

The vniversity should conduct monftoring to ensure e ochievement of the set goals

and complionce with the needs of students and soclefy, which will contribufe fo continvous

improvermant of the programs.

Stokeholders should be informed ohout ony planned ochivities and the results obtained.
Maonitoring and review of educational programs are aimed at their effective implementation,

creaticn of a favorable environment for student learning and includes:

&

L B SO

pragram content within specific courses,

mutual lectures and open lesscns,

teacher evaluation by students,

regularly changing demands of society,

students’ academic |oad, progress,

the effectiveness of student assessment,

student support. learning envircnrment, services and their relevance to the program's
abjectives.

It is important to involve external evaluators in the process of developing and evaluating the

MER, for example, consulting a graduate examination comrnrttee in the process of developing and
evaluating the FPEP can be helpful. To ensure impartiality, they cannct participate in the official

approval of the PEP and be involved in the review comrittees.

&

FFE

-+ F

Yarious investments can be made in the process of development and evaluaticn of the PEI:
external consultancy can provide relevant information and puidance on the latest
develapments 1n the field,

cansultaticn of colleagues of cther intra university professicns,

cansultaticn provided within the framewark of inter university agreements,

current student feedback,

alumni feedback,

consultaticn of professional and employers' associations.

continuous monitaring process, usually carried cut at the end of the acadermic year to obtain
relevant performance infarmaticn, can consider, for example:

reports of the final attestation committee,

accreditation or other external body repaorts,

feedback from staff and students,

feedback from graduates and their ernployers,

student progress and other relevant data,
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+ materials available to students: descriptions of the PE[,
+ student guides, websites, etc.

Effective and consistent implementation of each assurance received from external and
internal evaluaticns will meet student interests and address development needs of each employes
and resource.

Educational program review is another QA& mechanism. 1 is necessary to emphasize the main
principle of continuous evaluation. Evaluation processes are not carried cut separately.

A periodic review assesses the program’s validity and relevance to labor market requirernents,
£.E.
+ the impact of changes in the development and cperation of the PEP, bath cverall and over
time,
+ constant availability of instructors and physical resources,

*—

the latest developments in research and esperience, technological progress, teaching and
learning within relevant field,

changes made to external reference points, such as AMCHA,

changes in student demand, employer expectations and |ob opportunities,

student progress and achieverment data,

student feedback.

Ll SO

2.6 1. External Quality Assessment
The educational institition most regulorly wndergo externof quolity ossurance procadures in
gecordance with E5G.

The processes of external evaluation of the qualiy of university actirvities are carried out in
accordance with standards, criteria and guidelines of the European Higher Education Area [ESG).
External OA processes and procedures are aimed at verfying effectiveness of internal OA
processes and serve as factors of development and realization of new opportunities, which also
provide information to the public about the quality of the university's activities.

Educaticnal instituticns regularly undergo external QA procedures in accordance with the
requirements of legislation. External QA is implemented in different ways, at different structural
levels (educational institution, faculty, educational prograrm).

OA is a continuous process that does not end cnly with providing esternal feedback.
subrmitting a report or adepting follow up procedures.

Each time, taking mte account the progress achieved after the last external QA procedures,
mutual links should be established. preparation for the next procedure and appropriate follow up

actions should be carried out within the scope of the institution.
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3.7. 5tudent invelvament in QA Proces<es

Student participation in the University's educational processes and their content evaluatian is
one of the main requirements of the Bologna process. The invalvement of students in the
university's internal QA& processes was highlighted both in the development of European
standards and guidelines in 2003, and in the processes of their review in 2015.

Students are the main stakehclders of the university, and their degree of satisfaction with the
services provided and expected results are important indicators in the processes of ensuring the
quality of education.

To ensure student centered education and continucus improvement of the quality of
education, the University emphasizes cooperation with students, and the involvement of students
in the processes of ensuring the quality of education. QA specialists of the UTM meeat regularly
with students, present them QA processes and students' role in them. The information obtained
as a result of contacts with students and timely raising of needs can guide the review of
university's educational process, programs, and evaluation cof effectiveness of learning and
teaching.

The 5Student Council enables students to create conditions for their self expression in
professional, creative, research and other areas. [ also provides opportunities for students to
participate, organize learning and other issues.

Students are allowed to participate in the management of the University, as well as in raising
af their needs and timely response, arganization of learning and cther processes, to participate
in seminars, farums and workshops organized by the University.

Their participation in the accreditation process of universities is emphasized, so one student
must be included in expert groups.

Thus, student invclvement in quality processes 1s important because:
¥ guarantees the fact that students' opimions are impartant in decision making at the university,

B creates a sense of ownership in students cver their cwn education,

B students are allowed to express their opinion on teaching and learning, to contribute to the
organization of education,

¥ encourages canstructive debate about education services between different stakehclders and
builds rapport between staff and students.

41



. QUALITY ASSURANCE POLICY ANDG PROCEDURES

[ 3.1. INTERMAL QUALITY ASSURANCE POLICY ]

l. Basic Frovisions

European ENGA standard.

Instituticns should have a policy and associated procedures for the assurance of the quality

and standards of their programs and awards. They should alzo commit themselves explicitly to

the development of a culture which reccenizes the impartance of quality, and OA, in their work.

To achieve this, institutions should develop and implement a strategy for the continucus

enhancement of quality. The strategy, policy and procedures should have a fermal status and be
publicly available. They should also include a role for students and ather stakehclders.

1.

The QA policy reflects the missicn of the university and is closely related ta the strategic plan
and implemented processes.

The OA policy and procedures create necessary basis in the framewcrk of which the
university forms its QA systermn, assesses the effectiveness of its activities.

The internal QA& policy extends to all functions and activities of the university that impact the
maintenance and assurance of educational program standards, such as teaching, research
activities, education support services, material and technical base, administration, public
services and cooperation with employers.

The university assigns required human and material resources for the successful
implementation of the OA policy.

The development, implementation and continuous improvement of internal Q4 policy 15 one
af the priarity tasks of the management staff of the university, which ensures competitiveness
and stability of the university, taking into account satisfaction of the stakeholders in the
market of educational services, scientific and innovative activities.

Il. The aim of gquality assurance pelicy
The main goal of the university's internal OA& policy 1s the farmation, dissemination and

development of an internal guality culture in accordance with European standards and

euidelines, and the implementation of appropriate mission in accordance with the strategic goals
and objectives of the UThi.

lll. Problems of intarnal quality assurance policy
The man issues of the UTh Internal Cuality Assurance Paolicy are:

Creation and improvement cf a flexible quality management system of the university.
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Mramotion of tools for pericdical reviesw and monitoring of professional educational program
(MPER} at the university.

Impravement of PEM content, expanding the conditions for ensuring the academic maobility of
students and professors.

Regular training of the University internal quality assurance specialists, expansion of their
professional capabilities.

Development and improvement of the quality menitoring system of university's AS activities,
students' studies, and the activities of institutions providing educational services.
Regular assessment of students” knowledge based on established standards and procedures.
Organization of the process of continucus professicnal development of the A5, assessment of
their professional knowledge, skills and akilities.

Formation and continuous improvement of the information, material, technical and educa
tional basis of the University.

Cooperation with cther leading universities to improve the QA system and introduce new
educational technologies and programs.

Mroviding regular infarmation to the puklic about the quality of educational activities carried
aut by the university, publicity and transparency of quality assurance processes.
Mraviding sccial support to employees and students of the university and ensuring their health
and safety.
Ensuring and coardinating the quality of provided educational services and research work.
Establishing sustainable feedback relationships with univarsity stakeholders, identifying their
needs, studying requirements and conducting analysis.

Creation and maintenance of a database on the quality of activities covering all areas of the
university.

Applying the principle of making decisicns based on reliable and complete infermaticn and

analysis.

I¥. 34 policy implementation mechanisms and expected results
The QA palicy of the UTh is aimed at realization of educational and scientific goals of the

beneficiaries {students, lecturers, administrative staff, graduates, employers, other organizations)

and it is the basis of the university's actwities and decision making. Regular performance

discussions, assessments and revision of relevant indicators in relation to geals promoete further

improverment and developrnent of educational programs.

Recording performance data periodically in documents s important for quality maintenance

and impraovement. Mrocedures ensure that decisions are made formally, regularly and

cansistently. The University should adopt appropriate policy to ensure that these activities are not

bypassed by QA procedures.
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The management of the university and all the staff are responsible for implementation of the
quality policy, fulfillment of defined goals and creation of appropriate conditions.
The implementafion of the U4 pelicy implies fhe follawing results:
— Increase the responsibility of unversity staff at all levels of educaticnal, scientific and
administrative activities.
— Ensure stakeholder satisfaction with the quality of the university's educational services.
— Make transparent the process of quality management and assessment of educational services,
— To implement the idea of quality increase the labor mativation of the university comrunity.

— |ncrease the university's reputation in the educational environment and |labor markest.

¥. Internal gquality assurance policy
Some general and specific principles are at the basis of the process of internal QA at the
UTh. Ganeral principles ara:

a. Transparency and puhlicity
Accarding to this principle, internal and external stakeholders should be invelved in decision

making process in QA processes. The entire process of implementing OA processes, their
quantitative and qualitative results and decisions made as a result of this process should be
avallable to interested parties and / or internal and external stakeholders.

b. Accountability
In accordance with the established internal regulations, the units performing QA functions

shall submit reports and/or analyses on the results of the work performed i the QA field as well
as on the further actions at the UTHA. They should be available to the internal and external
stakehclders of the LITA.
c. Responsibility for the quality of the educational services provided
The main respansibility for the guality of the provided educaticnal services lies with the
university, in accordance with the requirements =et by the KA educational legislation, im
campliance with minmum educational standards.
d. The Continuosness of the QA procedures
Accarding to the internal rules of the university, administration of the UTM, heads of
carresponding units, other employees assure regular implementation of (k4 processes.
g. Peariodical attestation of the guality of sducational programs and gqualifications
provided
The university is chliged to regularly certify the guality of educaticnal programs and
qualifications that 1t provides to external and internal stakeholders. The quality of education is
certified according to the procedure established by the RA Educational Legislation.
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Special principles are:
a. Decentralization of QA processas
The professional chairs as well as relevant departments of the university based on the
essence of functions are directly respansible for the QA processes of educational standards, PEP
and gqualifications.
b. Q4 cenfrolized monogement
QA centralized management operations are regulated at the UTh. All divisions of the
university are guided by adapted assessment criteria.
. Involvement of internal and extarnal stakeholders in QA processes
The University must ensure the invalvement of internal and external stakehalders in the QA
processes, the responsibility of which lies with the UTh ranagement as well as the managers of
relevant departments.

¥l. QA policy assessment mechanisms

The university's O& system can be effectively implemented. monitored, assessed and
developed due to effective quality management and assurance palicy.

The productiveness of the quality policy s assessed based on the bodies responsible for
relevant processes, department performers, self analysis, discussicn of reports and internal
and/or external audit reports, expert conclusions, gualitative research, analysis, during which
considerations and recommendations for revision and improvement are formed.

The assessment of the UTh's quality of processes 1= carried out by appropriate toolkits. The
basis for the selection of guality assurance and management toclkits 1= working materials
developed by the KA Mational Center for Mrofessicnal Education Quality Assurance [AMNOA} as
well, the self analysis criteria and standards of the institutional capabilities of educational
Institutions.

The active and full invalvement of the university's internal and external key stakehclders is
ane of the guarantees of effectiveness in quality assessment process.

¥Il. QA policy improvement actions and mechanisms

The university should conduct regular menitoring, discussions and  analyses cn the
effectiveness of the guality assurance process, the formaticn of quality culture and coentinuous
development issues. If the institution has nat achieved its goals, then improvement plans should
be develaped including appropriate measures in thern.

Continucus quality improvement comprises three main activities: setting gcals and standards,
evaluating activities in accordance with those standards, and improving further performance. It s
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formed by the comprehensive quality management principle, (e planning, performing, checking,

acting and improving, which canfirms for itself and its stakeholders that the highest possible

standards have been achieved in all spheres of activities. Thus, improvement actnities may

include:

cantinuaus improvement of operating mechanisms based on the monitoring of processes
aimed at the main areas of activity and cpinions receved from intermal and external
stakehclders, increasing efficiency,

regular recording, analysis, discussion and evaluation of operational data of key impartance
for guality assurance and improvernent,

maonitoring implementation of strategic plans, assessing the results according to spheres of
activity, reviewing plans if necessary, carrying out improvernent plans,
regular analyses of the educational enviranment in terms of educational and research quality
processes, observing current situation and actions aimed at improverment and obstacles, as
well as initiatives and intentions for further development,
regular review, improvement, and efficiency increase of the university's educational, scientific,
adrninistrative and organizational procedures,

formation of guality culture. continuous development, ensuring smooth process of quality
institutional and program management,

accounting the importance of the end result for the assessment of each sector performance,
taking into account the influence of external factors, shart term and long term assessment of
challenges, risks, threats and implementation of appropriate reformative activities,
benchmarking, assessment of the state of existing programs and reformative activities in
accordance with national and international standards of quality assurance and management,

e azsesziment of the results of individual sectors or institutional activities based on internal and

external expert conclusions and implementation of appropriate improvement programs.

Review of policies and procedures of the guality area

All policies and procedures rust be reviewed every five years.

The review can also be done at any time needed.

The review should include consultation with stakehaolders who use the palicy, examination of
campliance requirements between policies and positions/procedures, discussion of pelicy
cartent, and assesion of policy implementation.

The review can be completed without making any changes, with minor correcticns,
correctian of the main points, or canceling the docurnent.

At the end of the review, the person responsible for the review must inform all departments
about the changes.
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¥lll. Final Provisions
UTh's QA policy s approved by the Academic Council of the University.
A proposal to change the quality assurance policy of UTh can be made by:
a) the rector of the university,
b the commission for quality assurance under the scientific council,

) the vice rectar for quality assurance.

[ 3.2. Mathodological guide for the managers of the PEPs ]

The develapment of the PEMs implies the soluticn of the follovwing three important problams:

1. What sheould students learn [learning autcomes)?

2. How should they learn it (teaching and learning methods)?

3. How to find out the achievement of learning outcomes [assessment forms}?

Educational program goals
The following principles should be used as a basis far defining the educational goal’s of the

Program:

1. the educational program must have an easy to understand, clearly defined gcal,

2. the capabilities and advantages of the program participant must be derconstrated,

3. the goals can also be accepted as a general formulation of learning outcomes,

4. the chjectives should be consistent with the University's mission, EQF, MOF, as well as the
sectaral framework of qualifications.

5. Listing 67 objectives is sufficient to present the plan. When formulating them, it 1=

recemmended to use wards such as develop, provide, suppart, inform, familiarize, prepare,
promaote, support and similar vwords.
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Foermulation of educational outcomes of the program
By learning outcomes we mean what the learner should know, understand and be able to do
at the end of the educaticnal program. Learning outcomes must be verifiable and measurable. To
formulate themn, the following principles should be used:
1. the formulation of learning cutcomes should be at a minimum level,
2. for learning outcomes, the academnic year must be indicated,
3. the learning outcomes achieved must be assessed,
4. the program is considered successful if the learner has mastered all learning outcomes.
The educational cutcome of the program includes:
o [raofessicnal knowledge
o [ractical professional skills
o General abilities
The implementation of the learning cutcomes cannot be assessed directly during the study,
most of them are assessed at the end of the study, during the final certification. It should be
noted that the achievernent of some learning cutcomes can be confirmed by the current
practices. Learning ocutcomes 811 are preferred to introduce the eeneral principles and
characteristics of the program.

Fermulation of the aducational cutcomes of the courses
When formulating the educational outcomes of the course, the following principles should be
kept in mind:
to write in future tense,
define 4 b learning outcomes that should be measurable, easily understandakble,
the learning outcomes of the course must meet at least the minimum threshald,
the hnk between the achievement of the outcomes and the assessment must be
discernible,

@)
©)
@)
©)

o should describe what the learners can do as a result of the learning,
o toreceive a passing grade. the learner must master all of the specified learning outcomes.

Let's introduce Bloom's taxcnomy, which enables the formation of measurable ocutcomes.

Bloom's taxonomy

Level VWays of Awara Corrasponding verbs
{Th= list is not complate)

i Fnowled ge Express, realize, select, reproduce, measure,
Ba [remembr ng for certa n facts ar determine, display, enurnerate, name, recall,
E; * data) record, assert, ete.
(] -1
=
o
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2. | Understanding [ ability to Creterrmine, define, present, formulate,
coordinate factsdata to make sense) | explan, contrast, describe, d scuss,
recogh e, justify, select, pamnt out, illustrate,
classify, te.
3. [ using knowledgs in the | Predict, select, evaluate, find, demonstrate,
context of a fask or problem; use, construct, caleulate, apply, demonstrate,
ﬂ illustrate, practice, teach, perform, etc.
= 4. | Analysis [the ability to breal: down Cornpare, contrast, match/cantrast, break
= informatien into cormponent parts ar | down'break apart, distinguish, analyze.
meanings in arder to understand calculate, test, dent Ty, separate, solve, et
the relat onships ar meanings of the
parts)
8. | Synthesis [the ability to combine in- | Combinefcombine, bring together,
formation or facts in new wavs for 8 | summar ze, crganizescoord nate,
, better ar more comprehensive un- | infer/conclude, project, suggest,
= derstanding of a problem or ssuel | reformuolate, discuss, derive, interpret,
i peneralize, eto.
B | Assesement [abil ty to draw Evaluate, support, cantrast, campare, select,
conclusions based on availakle criticize, decide, compare, evaluate,
infermation and evaluate therm) conclude, nfer, hvpothesize, defend, efc.

The chaice of teaching and learning methods, the principlas.

The following principles can be used as a basis for chocsing learning and teaching methods:

1. Learning and teaching methads should maximize the achievermeant of learning outcomes by
students.

2. Learning and teaching methods should take into account the needs of students with different
levels of ability.

3. Learning and teaching methods should provide cpportunities for group work, and promote
student activity and independent practice.

4. Learning and teaching methods should provide feedback between students and lecturers.

The choice of teaching methods is aimed at assessing the achievement of l=arning
outcomes, as well as contributing to thelr achievement through feedback.

Assessment methods are chosen based on the following principle: how can it be checked
whether the student has achieved this or that end result? The achievement of the final results of
the PEM is verified during the final certrfication. The staff responsible for the PEM must design
the assessment rubric in detail, define how and what will be assessed during the certificaticn.
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Learning resources. for the successful implementation of any PER, adequate human
resources, educational imfrastructures. material technical base for educational and research
activities are necessary.

Lecturar and educational suppart staff. for the implerentation of the proposed program,
the university must be provided with the necessary gualification and number of teaching and
educational support staff.

Educational materials. The list of basic textbocks, training manuals and cther educational
materials fall curriculum, print and  electranic  textbooks, electronic devices,  instructional
materials, lesson plans, teacher guides, workbooks, tests/ necessary for conducting the courses
should be presented in the PEMs.

Technical means. includes technical means of informaticn, audic visual, laboratary
equipment, video poster.

Educational spaces. Adequate classroom spaces should be provided to students at all stages
af the program implementation. Lecturers alsc need to be provided with adequate spaces to
prepare for lectures and mest with students.

Ordanization and management of internship. The MEP also defines a number of
professional capacity building and skills developrnent practices considered to be the most
important program component, which must be carried out at an appropriate level.

Curriculum with credits and subject list. The curriculum of the PER is presented through
a plan map. which shows the process of achievement of educational outcomes and their
connecticn with the subject proerams. On the curriculum map, the horizontal lines indicate the
subjects and the vertical columns indicate the expected educational outcomes. |n the cross
section of the latter, a note 5 made, which indicates the given result and the relevance of the
subyject program.
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B. ASSESSMEN| COMPONEN 1S L=
Atrendances 16
Assessment of knowledge acquisition, ab lit es and skills 71
Independent indreidual werk 14
7. ASSESSMENT SYE1EM SRATING S S3YS1ERM

hark Assessment MNoint Assessment |etter

The manager of the PEM must request course descriptions for the given PEM fram the chairs
teaching subjects provided by the curriculum.

Career opportunities for graduates. students should get clear information about the
internships  from the educational program. The educational program should  provide
opportunities for careers and continuous education for graduates. | other words, connection
with the labor market should be visible in the program. There is @ need to conduct both
quantitative and qualitative research among employers and graduates. At the same time,
employers should be involved in the development of educational programs.

Using software guides. educational programs must meet internal and external standards
that are presented in the program specification. External guides are:

1. RA& law on higher and post graduate professicnal education.

2. State educational standards of higher educatian.

3. Qualifications Framewcrk for the European Higher Education Area.

4. hational and sectoral frameworks of RA higher educaticn qualifications.

a. Requirements and instructions (if any) of professional organizations, legislative and regulatory
bodies of the sector.

b. Mrogram Accreditation Criteria of AMCA's.

7. Educational programs of leading universmies abroad and other relevant documents.
The University's strategic plan, university regulations related to educational programs, and

ather official documents can serve as internal guidelines.

The structure of aducational programs of the spacialty

Procedures on new acadernic programs, courses and modules development and approeval should include
clear and comprehensive process, which alleges that following is discussed and described:

o concept and objectives of the academic program,

o compliance of the academic pragram with the institution's mission and strateg c plan,

o objectives, subject and modules of the academic program,
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o intended learn ng outcarnes of the pregram as well as of each course and of the course module,

o compliance of the plan with stated objectives and intended learning outcornes |

o learn ng madef fulkime, par-tnme, distancey and load expressed by EC 15 credits,

o teaching and learning methods in compliznee with learn ng outcames,

o connestien with cther programs of the institution

o issues related to future employment (employrment appartunit es),

e program management issues,

o program compliance with needs of Armenian, Eurapean and international labar market,

o the involvement of required hurman rescurces,

e required informaticn resources,

o the impact af the program an the development af |LI's logist cal nfrastructure,

o attraction af required financial resources,

o environmental analvsis of similar or related programs offered by other LI s,

o demand of the program by students,

o diszussions on the academic program amang relevant stakehalders and professional circle,

o fair, well-grounded and standards’ corresponding embedded mechan sms of student assessment,

o student advocacy mechanisms n case of temmination of 1LI's activities,

o sufficient mechanisms of students” admission, progress and transfer, diploma supplement in
accordance with the National Gualificaticns Framewark and the like.

Cyclas of educational program design, development, implementation and continuous guality
iMprovement processas

~
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FPROCEDURE ON

TRADITIONAL MEDICIMNE UMIYERSITY EDUCATIONAL PRHOGRAMS CLURRENT
MONITORING AND REYIEYY

1. INTROQCUCTION

University of Traditional Medicine {hereinafter referred to as the UTh) is guided by the RA
Law on Higher and Postgraduate Education. Mational Qualifications Framework and the
principles of campliance with the quality of education and labor market requirements.

Current monitoring of education programs assume periodic review and self assessmeant,
which contributes to the formation of further strategic directions and the improvement of the
educational process.

The main purpose of the periodic review is to ensure the efficiency and quality of the
educational programs. The University quality review processes should promete and encourage
the efficiency and quality of the education programs at all levels, ensure their compliance with
the mission of the UTh and the educaticn program.

The ohjective of the monitoring and pericdic review is to examine and assess education
pragram, cbtained education final results, the teaching methodelogy used and its effectiveness,
the assessment systermn, the availability of the rescurces, identify the strengths and weaknesses
af the education program and elaborate a plan of action for the further development of the
education program.

In order to achieve the above goals and ohjectives, the review process assumes the
following stages:

1. Designing self assessment processes, defining and implementing the schedule.
Developing of improvement actions program, according to the self assessment results.
Self assessment results and action program discussion.

Impravement actions program implementation.

ok ook

External Assessment.
An important stakeholder of this procedure is the internal and external stakeholders of the
UTh: faculty staff, current students and potential students.

Fellowing provisions are applied within this procedure framework:
1. Educafion program monitering: The monitaring of the educatiocn program implies a
regular review of that through the information cbtained via feedback and relevant data.

2. Educafion program raview: The revisicn of the education program implies a pericdic in

depth study of all its corponents.
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2. AlMS AND OBJECTIVES

The aim and objectives of the education program monitering and current review are:

* Supporting in improving the quality and standards of the educational program and
process.

* Ensure the modernity of professional education programs.

* [raviding academic standards and guality of teaching and education by maintaining and
improving the process.

*  Assess the level of educational learning outcomes achieved by students.

* [Mredict the possible demand of the educational programs.

* Ensure compliznce with the program of current and potential students'. employers'
requirernents.

* Ensure the availability of relevant activities and programs to disseminate best practices
and correct amissicns.

3. APPROACHES

tonitoring and revieve of educational programs should:
»  provides development and improvernent,
* beinvolved in continuous quality assurance processes,
* encourage team approach to organization processes,
* involve in processes all stakehclders of the educational programs.

4. PRINCIPLES

The education programs maonitoring and review should:
»  he documented and fact based,
*  he implemented in a reasonable time period,
* not repeat cther monitaring and review processes,
* he implemented in the mutual support atmosphere,
* create an opportunity for all stakeholders tc demonstrate critical and analytical
approach,
* he properly arganized and transparent,
* apply clear and justified criteria.
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b. DRGANIZATION AND FREQGUENCY OF THE FROCESS

2.1. The momitering of the educatianal programs.

211, The monitoring of the educational programs is carried out at least two years after the
launch, by the head of the professional educational program.

5312, The head of the professicnal educational program elaborates the manitoring
schedule and the werling team for each academic year.

2.1.3. The monitoring 1s carried out through checking classes, consultations with the
students and professcrs, and through the study of information receved through
questionnaires from students and lecturers.

2.1.4. The head of the professional educational programsubmits a report on the worked
done in the end of sach academic year. The report should involve the analyzed
information, statistic data, recormmendations. remarks and achieverments, as well as
ways of iImprovement.

2.1.5. The decision on the repart, If necessary, can be heard at the next Acadermic

Council’'s meeting at the end of the next acaderic year.

5.2, Education programs’ review

2.2.1. The current education review is carried out every 34 years. In some cases the
revision of an educational program ray be postponed based cn the the substantiation
af the chair head managing the educational program of the revised profession. The
decisicn to postpone should be submitted to the dean of the faculty and approved by
the latter.

2.2.2. A month befare the start of the review process the Quality Assurance Head informs
the UTM's Rector. By the arder of the rector a notification is sent to the responsible
subdivisions about the start of the educational programs review process.

o.2.3. Before the start of the review process, the Quality Assurance Department’s Head
arganizes a consultation with the relevant members of the Chair, on the educational
pragrams procedures, processes and required documentation review.

2.2.4. As a result of the consultation, the review schedule is developed and the responsible
persons are defined.

o.2.5 A report is being prepared to carry out the review of the educaticnal program which
surnmmarizes annual reports of previous years and other documents related to review
af educational program and is presented to the Chality Assurance Commissicn for

study.
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2.26. The dean of the faculty, based on the above report, organizes discussions with
students, graduates of the last two years, lecturers and the organization of the
educational process with the participants. Emplovers and external experts from the fizld
af expertize may alsa be invited as needed.

2.2.7. As a result of the studies, the head of the professional educational program prepares

the repart on the results, the proposed draft of educational programs and the action

plan.
5.2.8. The proposed changes and measures are classified:
. Ezsential: Educational program suspensicn ar further reconstruction.
. Desirable: Generally there are no drawbacks, but it is desirable to take measures to

improve the quality of the educational process.

. Exemplary: There are no deficiencies in the educaticnal program crganization and as
best practice is guaranteed for disseminaticn.

5.29. The head of the professional educational program submits the above renticned
documents to the OA comrites adjunct to the Scientific Council to make a decision.

2.2.10. After making a decision by the Choality Assurance Committee adjunct to the
Scientific Council, the head of the professicnal educaticnal program organizes a
surnmarizing mesting to discuss further steps and implement a plan of action.

[ Quality Assurance Policy of the University Academic Staff ]

1. The Main Factors of the Fermation of the University A5, Tenure and Promotion.

The planning and classification of the teaching staff is carried out in such a way that all
educational programs and courses should be provided a sufficient number of qualified lecturers,
and farm necessary resources for the provision of educational programs and cantinuous renewal
and maodernization. In that sense. the following main factors are important:

* The appraved procedure for the formation of the university's academic staff and the precise
pracesses for its implementation, which include the selection and appointment of perscnnel
as well as tenure.

*» Defined criteria for personnel selection: professional education, qualification, specialization
and their relevance to the subject field of teaching, work experience and availability of
pedaeogical skills, academic degree. title, etc.

* The ccmpettive selection of the academic staff, which 15 guaranteed toc be carried ot
through a detailed study of the documents certifying that they meet the cempetition criteria
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and the results of the interview and the determination of a further possible trial period {or
anly thraugh the first twc).

»  Appointment of new employees s carried out 10 accordance with the werk characteristics
established for different kind of academic staff's categories {assistant, lecturer. associate
professcr, professar).

* [Mramotions are nct carried out automatically. Promotion decisions are based on the
assessee’'s teaching performance, professional development, research publications, his
cantribution to the work of the chair, and service to the academic community.

* |t iz necessary to assess the academic staff member net anly based on his past perfarmance,
but also his potential concerning the future.

* |n order to make fair decisions about pramoticn, the university takes inte account the results
of professional development, audience [student’s evaluation of the lecturer) and partner
assess, gvaluations of the administrative staff, comments, as well as services rendered to the
academnic commmunity.

* The responsibility of evaluating the candidate for promotion belongs to the vice rectar, with
whose puarantee it 15 handed cver to the rector. The latter, in his turn, submits the
recermmendation letter to the scientific council for final approval.

* The norms of remuneration of the academic staff and the mechanisms of their definition
should take into account the level of professional qualification of the employes and encourage

the continuous improvement of teaching quality.

2. The Aszeszment of the Academic Staff's Activity

In the process of assuring the gquahty of higher education, a paramount importance 1s given
to the staff of the university, their knowledge, abilities and skills, the management of which is one
af the most impartant issues of the strategic planning of the university. From this paint of view,
the university, with the aim of effective staff management, should have full awareness of his own
human potential, s knowledge, abilities, skills, personal, professional, crganizational abaout
qualities and competencies to ensure the continuous development and quality improvement of s
activities. Therefore, it Is necessary to correctly assess and satisfy the individual needs of hurnan
potential in accordance with the needs of the given educational institution, and to provide
everyone with equal oppartunities to continuously learn and develop.

As famoaous econcmist B, Appelbaum  states: "MPeaple show good progress and  high
performance when they have or can develop necessary knowledge and skills, receive right
incentives and exhortaticns, have the abilty to make joint decisions and have opportunities to

participate in the administration of the given organization”.
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The assessment of the lecturer's activity is one of the main mechanisms of internal quality
assurance and continuous improvement of the university, the purpose of which is to promaote the
professional development of the academic staff, the guality of teaching, educational methodical,
scientific research and creative activities, proper organization of the extracurricular activities
conducted with students.

The academic staff is assessed in three main areas:

» teaching and educational activity,
» scientific research activity,
*  public and administrative activities.

The assessment of the acadernic staff is carried out with the participation of four main
stakeheclders involved in the educaticnal process: students, the evaluated lecturer, fellow
lecturers and with the /mmediate supervisor’s participation, with the help of the established
evaluation criteria, the results of which are surmmarized and discussed then.

The assessment of the activities of the teaching staff is carried out o a multilateral format by
including all the main compeonents of the educational environment, ensuring the objectivity and
impartiality of the assessment.

ln arder 1o cbtain the most reliable assessment results, both individual [self assessment,
assessment by the immediate superviscr] and collective [assessment by partners ar by students)
methods of assessment are used.

The self-assassment format includes activities performed by the lecturer to analyze and
evaluate his working conditions and emvironment, as well as to identify the enviranmental factors
hindering the improvement of his educational performance.

The assessment of the immediate supervisor [for example, the head of the department) is
the assessment of the performance and efficiency of the lecturer. during which the work
discipling of the lecturer, the ability to cooperate in the team, teaching methods and guality,
individual wark with students, results of research activities are analyzed.

Partner assessment is performed by those members of the academic staff of the
educational department where the assessing lecturer teaches. The assessment is carried out by
means of mutual class visits of fellow lecturers, listening to lectures by the immediate supervisor
and the study of the document package justifying the performance of the lecturer.

As we've already mentioned above, one of the methods of collective assessment 1s questions
asked by students {semesterly cr annually}, which summarize the results of the courses they
attended. The content of the questions included in the questicnnaires gives an oppartunity ta
assess both the level of the lecturers scientific knowledge and his abilities to effectively transfer
that knowledee to the students.
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ln 2012, UTM introduced the system of student inguiries regarding the gquality and
effectiveness of teaching. The results of the student survey are used to:

* support lecturers in analyzing and developing their teaching approaches and applied

methaods,

« promate and encourage, as well as for the purpose of tenure of professors.

The results of the multifaceted assessment are sumrmarized 1n one commaon decument, which
Eves a generalized (quantitative and qualitative] picture of the lecturer for the given period of
assessment. After summing up the results, the academic staff of the wniversity adcpts various
administrative decisions based on it. and these results are the basis for the continuation or
termination of the lecturers employment contract, career development or official growth,
targeted for training or iImprovement, as well as for material incentives or rewards.

3. Motivational System of the AS

The purpose of the motwational systerm of the University A5 is to promote professicnal
development of lecturers, to improve teaching skills and professional abilities, the activation of
scientific research work, extracurricular and consulting work with students, study methodical and
scientific methodical work, active participation in the functioning of the university and its units
and increasing their efficiency. In gther words, the maotivational system s completely aimed at the
continuous improvernent of the performance of the AS.

4, Rewards

The basis of the reward mechanism is the performance and professional qualification of the
employee, the importance of human ability and purposeful encouragement. Rewards as work
activity stimuli differ w their impact types and characteristics. The forms of promction are:
moral, socio psychological, administrative, material forms of promection and self promation.

In the current reward system in the field of higher education, rewards are given to employees
for excellent performance of werk duties, effective implementation of duties, for increasing
efficiency, as well as far innovations in wark and other achievernent and for active participation in
research and public waorks.

In RA universities, including UTH, the reward is anncunced by the recter's order and the
university staff s informed about it. The Scientific Council also has the authority to reward the
employee. The types of awards of lecturers, the grounds for awarding them, jurisdictions zand
mechanisms are defined in the order of the university.

Every lecturer should realize that in practice he has the right to be rewarded for his effective
work and to receive management’s praise. Thus, the existence of motivaticnal and reward
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mechanisms and their application in the university systern enable each member of the staff to
develap his potential and strive for higher performance. By creating such an envircnment, the
educational institution not cnly provides its employees with the oppartunity for professional self
expression, but also contributes to increasing the qualty and efficiency of education,
strengthening its reputation in the competitive field.

5.Refresher Training and Devalopment

Refresher training is the process of developing those skills of employees, which are necessary
to carry cut current activities, and professional development of the emplayes 5 aimed at the
develapment and improvement of knowledge and skills for the implementation of current and
future jobs.

Mrofessicnal improverment is a continuous dynamic process, which is aimed at ensuring
progress of the emplovee's activity, development and improvement of his knowledge, abilities,
skills, as well as supporting the stability of the educational institution, fulfilling strategic goals and
long term plans. So retraining is defined as one of the components of professianal developrient,
which has a clearly defined term and a certain direction, determined to the development of
specific knowledge, abilities and skills.

Science is always prospering and, as many scientists rightly state, "20% of knowledge
becomes obsclete in five vears”, so universities should continucusly provide their employees with
opportunities to comprebend contemporary knowledge of the field, updating and renewing the
stock of its own knowledee.

Refresher training and professional develcpment are of strategic importance for those
institutions who cbserve human potential as the maost valuable resource and the most important
investrent in the processes of continucus advancement of their activities.

The professional growth of the employees is directly related to the effective realization of the
university's objectives, therefore, the university should be proactive and consistent for the
continuous learning and professional growth of its staff providing faverable envircnrment and
canditicns. [t should adopt flexible incentive systems for employees that will motivate them to
discaver their own potential and intangible assets as much as possible and exert all efforts o
satisfy both personal and university needs as well as further improvement of needful pursuits.

Eventually, universities alsc expect appreciation of the investments made in retraining and
professional growth of their human rescurces in the form of relevant theoretical and practical
knowledge, the application of which will be primarily aimed at salving strateeic problems most
frurtfully.
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Thus, by appraising and appealing human and professional potential of its employees, as well
as by introducing mechanisms 1o promote professional progress of employees, the university can
ensure high performance indicators and outling advanced development outlooks.

Hence, the evaluation of the AS activity is carried out in accordance with the mission and
pcals of the UTM with clearly defined and published procedures and standards, which are posted
an the official website of the university.

1. Regulations for organizing, conducting and assessing lectures at the University of
Traditicnal Medicine.

2. Procedurs and questionnaire for surveying and assessing lecturers' needs.

3. Regulation and guesticnnaire for evaluating the effectiveness of the studies.

4. Marms for calculating teaching load of the AS.

5. Regulations on the training of teaching assistants and AS.

b. Incentive procedures for professors of T

Benchmarking Implementation Policy and Procedure

One of the UTM's dominant objectives is strengthening its competitiveness and providing
adrirable education. In recent years, the use of a new tool for assessing guality of education has
been widely spread in international practice, i.e. benchmarking. Benchmarking in the field of
higher education implies a study of greatest strategies of various universities, a comparative
analysis of advanced practices in order to increase beneficial imvestrment of the university's inner
and outer markets of educational services.

The UTM's implementation of benchmarking of educational and management processes
provides an opportunity to evaluate effectiveness and relevance cf the decisicns made, along with
guaranteeing continuous growth of the university. In recent years, the university has successfully
cooperated with wvarious internaticnal crganizations, therefore, sufficient prerequisites for
praductive benchmarking and exchange of experience have been created.

This docurment illustrates the results of the UTAs benchmarking procedure made through
camparative analysis. It was arranged based on the Law of the Bepublic of Armenia cn Higher
and [Mocstgraduate Mrofessicnal Education as well as the development strategy of UTM and

European guality assurance criteria and standards.
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The key purpose of the benchmarking policy is to determine the competitiveness of the
UTM, the best methods of work, to find out weak sides, appropriate mechanisms far ensuring the
quality of education and systems of departments through the study and comparison of national
and internaticnal experiments, identifying best practices.

The main issues of benchmarking policy of UTM are:

1. I|dentify the strengths and weaknesses of the university through a performance analysis
[SWOT analysis}.

2. Taking into account the cpinions and expectations of internal and external stakehclders,
identify the processes that should take place.

3. Study the processes of the best universities implementing benchmarking.

4. Callect relevant infarmation from educational institutions for the purpose of benchmarking.

3. Analyzing the benchmarking data of leading universities, new methods and technologies to
localize and invest in educational and management processes of the university.

k. Make the obtained materials a reference point when implementing a new benchmarking.

The principles of banchmarking ara:

1. compliance with the strategic goals and objectives of the UTh,
2. maintaining confidentiality during the exchange of information, using only in accardance with
the purposes of benchmarking,

3. retention of copyright information developed during benchrmarking.

The main forms of benchmarking appliad by the university.

e Internal benchmarking. combination of activities of university departments, identification
and dissemination of foremost experience {necessary for monitoring and ensuring internal
quality assurance systerm).

o Inter-university banchmarking. study of the activities of sirmilar universities, introduction of
certain criteria, best practice metheds (it 5 mportant to determine what similarities the
university has with other wniversities, perform a comparative analysis and, if necessary,
introduce the best practices of other universities, taking into account limitations and
peculiarities of the university activities).

Benchmarking procedure
o Thaice of field of conduct. 1t 15 necessary to carry out studies to find cut what process of
the university is subject to transformation: educational, scientific processes, educational
programs, etc.
o Determination of benchmarking typa. internal ar intercellegiate.
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Selection of a benchmarking partner organization.

Those responsible: appointment of specific sectar afficials, preparation and approval of a
schedule plan (goals, tasks, implementation dates and action plan, necessary resources).
Study of a benchmarking plan.

the purpose and tasks of benchmarking,

implementation dates and acticn plan,

avallability of resources for implementation,

benchmarking methodelogy {guestionnaires, interviews, working visits, stc.),

scope of the project,

benchmarking cbject or process indicatars that are subject to measurement,

project managers and coordinators.

Implementation af benchmarking. Study and analysis of cormmon greatest exper ence of selected

uriversit es.

Before the start of benchmarking, the department implementing it, presents infarmaticn
about the planned benchmarking to the wice rector of the university with appropriate
|ustification.

The need far financial resources for the applicaticn of benchmarking process should be
cogrdinated with the rector of the UTM in advance. If necessary, an estimate is drawn up
and submitted to the rector beforehand.

The above menticned package is sent to the quality assurance committee In crder to get
an apimeon an cempliance with the strategy, develcpment and quality assurance issues of
the LIThA.

On the basis of a positive cpinion, after receiving a wrtten consent from the QUC, a
temcrandum is signed with the cooperating institution/institutions: the subjectsubjects of
benchmarking, the framework of the exchanged information, the representative of each
institution. an their competences.

The benchmarking process should be recarded by the UThd's CGUC.

Presantation of results in the form of a report.

Based on the combination and comparison of information. a record and report is drawn up an

the results of benchmarking and received data.

The report is submitted to the QUC for discussion and apprioval.

As & result of benchmarking, a modernizaticn plan is drawn up.
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